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The

Counselling, Family Therapy,
Mediation and Training

Centre

Dear Head Teachers,
We are pleased to be able to give you your counselling report for the last academic
year and I would like to take this opportunity to thank you for the valued support
you and your staff have provided.
Needless to say 2013-14 has been a rewarding yet, challenging year with increased
numbers of children & young people accessing counselling with significant and
multiple needs, and high numbers of child protection and safeguarding alerts across
all of our provision.
At Dialogue we recognise the difficulties families are facing and we are committed to
working hard with our schools and Children’s Services to support the Early Help
agenda, as well as working with children who are subject to child protection plans.
We continue to work closely with Virtual Schools and Social Care Teams to provide
specific therapeutic support for Looked After Children and provide specialist support
for looked after or adopted children and their carers, parents and or keyworkers
utilising Dyadic Developmental Psychotherapy (DDP) a very effective form of
treatment for children who have experienced significant Developmental Trauma.
In response to the complexities some of our children and young people present
YMCA DownsLink Group has chosen to invest in becoming a Trauma Informed
organisation to develop a more psychologically informed approach to behaviour
change in other areas of our work, this compliments what we already do in our
counselling provision.
Trauma Informed Care and Practice is a strengths-based framework grounded in an
understanding of and responsiveness to the impact of trauma, that emphasises
physical, psychological, and emotional safety for both providers and survivors, and
that creates opportunities for survivors to rebuild a sense of control and
empowerment which will enable a more psychologically informed approach to all
other aspects of our delivery from housing, alternative education to sports coaching.
Trauma Informed work has shown to contribute to improvements in staff retention,
sickness and morale, as well as increasing awareness of how trauma episodes shape
the behaviours of our service users in their interactions and choices. Any schools
interested in this model of support can contact dialogue@ymcadlg.org for further
information.
YMCA DownsLink Group safeguarding work also extends to working with children and
young people who are sexually exploited, through the WiSE Project.
WiSE delivers training and awareness-raising sessions to school staff and governors,
as well as providing individual one to one support and group work to victims and
those at risk. For more information contact helen.obrien@ymcadlg.co.uk
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The

Counselling, Family Therapy,
Mediation and Training

Centre

Whilst Dialogue Schools Counselling Service meets the needs of the most vulnerable
children in our community we also work hard to support pupils with exam stress,
anxiety and depression, self-esteem issues, friendship / relationship difficulties,
self-harm and bereavement and loss.
Our on line counselling pilot project E-motion, www.e-motionbh.org.uk has proven
to be a great success. It has meant that young people have an alternative way of
seeking confidential support and communicating on line is a natural fit with their
interest in technology. The service is offered to 13-25 year olds in Brighton & Hove
and currently the average age of service users is 16.
As a service we are always keen to explore with schools other methods of supporting
children and young people’s emotional well-being, and we continue to develop our
Adventure Therapy offer, combining activities with therapy such as walk and talk.
We are interested in developing anger management groups with schools to build
upon the success of groups offered in the community through our Right Here Project.
Any schools who are interested in anger management work should contact
dialogue@ymcadlg.org
Dialogue is delighted to be able to continue offering counselling in all 7 of the
FinditOut Centres in West Sussex. Working in partnership with West Sussex County
Council and the Youth Service we are on track to receive over 400 referrals of 13-25
year olds to us this year. We are also offering counselling to young people in
partnership with Think Family/Troubled Families as a lead partner in the Young
Crawley initiative.
In Brighton & Hove secondary school students in particular continue to access our
community counselling provision at No. 65 Blatchington Road in Hove. It is on offer
to all 13-25 year olds who are able to refer themselves as well as be referred and we
offer an 8 session model with convenient opening hours in the late afternoon and
evening.
Our private referral service Families Plus is achieving great success and providing
additional options for schools, GPs and CAMHS to signpost families to. For more
information contact dialogue@ymcadlg.org
Dialogue continues to play an important role in providing a therapeutic service which
is able to dovetail with CAMHS thresholds. Over the last academic year we provided
counselling support to 3485 children, young people and families, within schools, colleges and in the community.

Rachel Brett
Director of Support & Therapeutic Services
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Dialogue and BOWDEN HOUSE SCHOOL have been working
together for 6 years.
The counselling provision is 15 hours per week.
The counsellor liaises with James Walton, (Deputy Head/Head
of Education) and Esme Anderton (Student & Family CoOrdinator)
This year…


18 students received 1-1 counselling from September
2013—July 2014



211 1-1 counselling sessions with students took place



The average number of sessions for each student was 12



29 students used the weekly drop-in



The counsellor attended 83 professional meetings
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Presenting Issues for young people at your school
The five main reasons young people were referred for counselling were
(highest to lowest):






Anger
Self esteem/confidence
Compulsive behaviours
Emotional/psychological
Anxiety

‘Risk’ Issues experienced by young people accessing
counselling at your school
These may be risks young people are currently experiencing or being exposed
to or may be past experiences that continue to trouble them. (highest to
lowest):






Family separation/loss
Emotional/psychological abuse
Domestic abuse
Neglect
Family illness

15(83%) students seen for counselling reported risk issues. Of these
students, 14 (78%) reported multiple risk issues.
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Engagement with Learning
It is widely reported that emotional wellbeing has a great impact on students’
ability to concentrate and take a positive part in the learning process, and
therefore gain the most from their educational experience.
Engagement with learning
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89% of students reported that they felt their school work had improved or stabilised during counselling, including being able to concentrate and apply themselves, complete homework, increasing their academic attainment and feeling
proud of their achievements.
50% reported a significant improvement.

Student comment
“It helped me out - when I’m here I feel I don’t
need to leave lessons like I did when I was
upset.”
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Behaviour in School
Young people’s behaviour at school can impede or enhance their own, and
others’, learning. If students are more able to manage anger or distress, this
can have a significant impact on their ability to learn and lessens classroom
disruptions. Difficult or challenging behaviour may indicate disruptive emotional
distress and be lessened by counselling support.
School behaviour
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83% of students reported that they felt their behaviour in school had improved
or stabilised during counselling. They reported being on time for school, staying
out of trouble and not missing lessons or truanting during their time in
counselling.
39% reported a significant improvement.

Student comment
“I went the whole day without a cigarette!”

6

Self Esteem
The link between self esteem and learning is widely recognised. Young people
who feel good about themselves are more able to take part in the learning
process and gain on many levels from the school environment.
Improvement in self esteem can have a positive impact on relationships with
peers, teachers and parents/carers; belief in one’s ability to complete tasks and
feel valued by others and self.
Self esteem
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93% of students reported that their self esteem improved or stabilised during
counselling, including feel more confident, good about themselves, being able to
ask for help and generally getting on with others.
36% reported a significant improvement.

Student comment
“I feel different”
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Emotional Well-Being
Research indicates that emotional well-being has a great impact on students’
ability to concentrate in school or college and take a positive part in the learning
process, and therefore gain the most from their educational experience.
Emotional well-being
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79% of students reported that their emotional well-being improved or stabilised
during their counselling. Students reported feeling more positive about themselves, more positive about their future and felt that they were better equipped
to deal with stressful situations.
39% reported a significant improvement.

Student comment
“I am much happier”
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Evaluation
Monitoring and evaluation have become essential in the development of the
Dialogue service. Evaluation enables us to measure the quality of the work;
evaluate the benefits for young people; and quantify the young person’s
satisfaction with the counselling they have received. Carrying out this analysis
on a regular basis produces a cohesive picture of the benefits of counselling for
the service users.

Overall Student Evaluation at your school
Students are asked at the end of the therapeutic work whether they felt
counselling had been helpful to them. The possible answers are in a range from
very unhelpful to very helpful.
All 18 students who received counselling at the school reported that it was
helpful:
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What young people said about their counselling at your
school ……..

What’s change
d
since your
counselling?

“My behaviour.”
“More talking skills.”

“Talking to my counsellor about moving house.”
“Talking to someone.”

What’s not been
helpful about
counselling?

What’s been he
lpful
about your
counselling?

“Nothing, it’s been really helpful.”
“Nothing.”

“I want to come back”
“It’s really good.”

Anything else
you’d
like to tell us ab
out
seeing your
counsellor?
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Who suggested seeing a counsellor?

5%

6%
School
Parent/Carer

Self
89%

Please note that
some
students
are referred by
more than one
source.

School Year

17%

Year 7

33%

Year 8

Year 9
28%

Year 10

22%
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Ethnicity
White
6%

White Irish

6%

White other

11%

W/B Caribbean

6%
50%

5%

11%

W/B African
Other mix
Black Caribbean

5%

Black African

Parental Status
Parents together
6%
11%

6%

Step family

11%
5%

Lone parent

Foster parent/child in
care/care leaver
Kinship care

11%
50%

Parents separated
Adopted
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Counsellor’s Report at

Lisa Touzel:
School(s):

Bowden House School
St John The Baptist Catholic Primary School
Saltdean Primary School

Qualifications:

BACP Accredited Diploma in Integrative Psychotherapeutic
Counselling
Certificate In Couples Counselling
Diploma in Supervision

Affiliations:

BACP Accredited Counsellor
CCYP
UKRPC

Counsellor’s Report
The Context:
I began at Bowden House in September taking over from the previous Dialogue
counsellor and I was aware that I was entering a new and challenging
workplace. I felt that the most important thing I could offer the students here
was a warm and empathic relationship, one that had firm boundaries which
would encourage a sense of safety and therapeutic holding. During their time
with me the students I saw, and others I came into contact with were accepted
for who and where they were, but I think in fairness, it has taken a full year for
the students at Bowden to accept me as their new counsellor with them often
asking about previous counsellors with a sense of curiosity and loss.
The Environment:
The routine at Bowden is very different to other schools and placements I have
worked in. The nature of it in being a residential school and one that provides
learning for boys with emotional and behavioural difficulties means that the
‘system’ is always very alert. Many of the students struggle with managing the
force of their feelings as they arise and find it difficult to calm themselves. There
are many reasons for why this happens and we know that many of our students
have both complicated and traumatic histories.
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The Counselling:
Initially my role felt quite chaotic which reflected what was going for the boys
and it took me a couple of months to settle into my role and to adapt my way of
working to the boys and the school. I firmly believe that a strong, empathic
and well held relationship is the most important thing I can offer and can aid
transformation by providing a space where a person is recognised and affirmed,
offered a harmonious and responsive relationship. All very basic human needs
but, in a lot of the student histories, some or all of these have been missed due
to parental illness or absence, things such as mental health issues, drug and
alcohol addictions and coping with current or historic domestic violence.
To begin with I changed how the counselling sessions were offered and instead
of running with the educational timetable where counselling sessions were back
to back, I put in a 5 to 10 minute space and said that I would collect the
students myself. This allows me to ‘cleanse’ the space from the previous session
so that the new ‘client’ comes into what becomes their space. This is an
integral part of the counselling space at Bowden where all other spaces, apart
from showering and sleeping, etc are shared. Therapeutically it provides each
student a place that they can own and allows them a sense of individuality.
To begin with, I ‘met’ a lot of students who had accessed the service in previous
years. James Walton, Deputy Head and Head of Education and Esme Anderton
Student and Family Co-Ordinator put together a list of students they wanted me
to see on a regular basis. I was able to offer six sessions a day and since
November have also added a daily drop-in for an additional student so that we
could ‘touch base’ and he was able to access some support. In the main I have
worked on a long term basis with the students but have respected their needs if
they have wanted to end earlier. I am also happy to respect that for some they
may not want to attend every week which can reflect their attachment style,
(how they form their relationships), so may be testing me and my reaction to
being left. Sometimes they may just want to go to class and other times there
are other much more exciting things to do, such as free lessons where they can
watch a film or play football etc.
Early on when I am trying to build a relationship I am very mindful of each
student’s history and how that may have affected their ability to form
relationships, so try to respect their needs. For example if they choose not to
attend I may ask if I can join them in their lesson and encourage them there;
this gives me an opportunity to see how they are in relationship with others and
how they manage their learning. It can be an important part of our relationship
as by acknowledging their needs I am empowering them and feeding their self
esteem. This will have a positive knock on effect to their self confidence which
can affect their ability to learn, amongst other things, and may be one of the
few times in their lives that they have been listened to properly.
In every session I try to work with the individual because each of the boys that
I see is very different and although they have been grouped together under this
Emotional and Behavioural Disorder banner, each has different interests and
needs and I try to reflect this. I am grateful to the school for stocking the
counselling room so well with lots of things for the students to do. It houses a
comfortable sofa and an armchair along with blankets and cushions, plus a table
and chairs for us to play games or be creative at. Music can also be an integral
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part of a teenager’s life – how many of us remember being that age and hearing
a song that ‘just spoke’ of our life? So we also have a CD player and I am very
happy for the students to bring their own CDs – I have also a growing interest in
Rap and Hip Hop music which seems to reflect the lives of this generation,
something I thought I would never have!
I think that an important addition to the counselling space has been being able
to offer squash and biscuits. This came to light after Dialogue Therapeutic
Services asked all counsellors in secondary schools to ask their clients to take
part in a questionnaire and overwhelmingly this was something the students at
Bowden House felt was missing. In offering this simple thing I am able to
provide another level of nurture to their space and again, fulfil a basic need.
Reflecting upon how the students use the space, some enjoy playing games
such as Monopoly, others have enjoyed drawing or looking at some of the books
such as Ripley’s Believe It or Not, others have used the space to play music and
show me dance moves. We have been able to work outside when some want to
have a kick about with a football or to play basketball. Others want time to sit
and to talk. Neither is more important than the other and I feel this shows the
diversity of the students we work with at Bowden House and how as a
counsellor, it is important to be able to adapt and work creatively in many
different ways so that we can reach our clients and provide them with what they
need from the counselling space. I would also like to mention that although it
looks like we are working with big boys, in many cases what we see isn’t what
we get. Our students often live very adult lives outside of Bowden House, be
they 12 or 16 years old, however they are often emotionally vulnerable as a
result of traumatic experiences.
The presenting issues that I have seen this year have been varied and can come
as mentioned before, from a traumatic history: some make very sobering
reading and bring home just how very resilient children are. Anger is a major
issue but is often there to cover, amongst other things, hurt and disappointment
and at times this can tip into rage; early neglect and its long term effects,
parental health issues, physical and mental health, difficulties with learning in
school and speech and language issues which affect how they communicate; low
self-confidence and self-esteem, family issues and separations, relational
difficulties relating from diagnosed conditions such as Autism, ADHD or Conduct
Disorder, current or historic domestic violence, historic sexual abuse and being a
Looked After or Adopted Child. It is also important to remember that for many
of our students they will have experienced more than one of these ‘issues’.
The Future:
I feel really positive about the future of the counselling service at Bowden
House. With many of my clients it feels that this first year for them has been
about ‘will she stay or will she go?’ and now they know that I am staying they
are beginning to allow themselves to trust in me as well as the space I offer. I
have seen some very positive changes in the students I am working with and all
of them want to return for counselling in September. My sense is that coming
into this second year will be when ‘the work’ will be done as the boys will know
about this counselling space and me as a person so will feel trusting enough to reflect

upon their behaviours and to learn new ways of reacting to familiar situations.
Indeed as a team, we are already seeing pockets of more positive behaviour.
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There will always be a lot of work to do. I have lots of ideas and will continue to
research new ways of working to aid growth in resilience and to model how to
be a responsible adult in relationship with them. I can see places where more
support would be helpful such as with staff both in education and care, in just
helping them to understand that the behaviour may be focussed at them but it
isn’t about them.
I would like to thank Gerry and his team for all their support this year and I am
really happy to be returning next year. The work feels challenging but also
exciting and I am sure that we will all work together to provide an environment
that gives our students the best experience that we can.
Lisa Touzel
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Five Year’s Statistics
Students in Year Groups
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Parental Status
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No contact
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40%
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Parents separated
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Main Risk Issues
2013 - 2014







Family separation/loss
Emotional/psychological
Domestic abuse
Neglect
Family illness







Family separation/Loss
Family conflict
Isolation/Neglect
Violence in school/community
Bereavement/Loss







School bullying
Bereavement/Loss
Violence in school/community
Out of school bullying
Isolation/Neglect







Violence in school/community
Isolation/Neglect
Bereavement/Loss
School bullying
Issues around domestic abuse







Violence in school/community
School bullying
Bereavement/Loss
Issues around domestic abuse
Isolation/Neglect

2012 - 2013

2011 – 2012

2010 - 2011

2009 - 2010
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Student Evaluation
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IMPACT AND OUTCOMES— ALL SCHOOLS
Feedback from 2012-13 across all schools with a Dialogue service
Many of these children and young people are amongst the most
vulnerable and challenging and who are either at risk of or are failing in
their education.
Primary School Children
Engagement with Learning - 86% improved
School Behaviour - 84% improved
Self Esteem— 85% improved
Emotional Wellbeing—85% improved
Secondary School and College Students
Engagement with Learning — 80% improved
School Behaviour - 78% improved
Self Esteem—90% improved
Emotional Wellbeing— 89% improved
70% drop in student exclusions
67% drop in students placed on an internal disciplinary measures
e.g. ‘on report’
“Pupils who were not reaching targets—now reach targets. Teachers
report improvements in behaviour and concentration” School Inclusion
Manager
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FEEDBACK FROM SCHOOLS
“For so long you have offered me unwavering support, and I will always be
grateful for that. No doubt you are the main reason I stayed calm and passed all
my GCSEs with flying colours. Thank you so much again, you've taught me a
lot." Secondary School Student

2013 Schools survey of Dialogue counselling service
We surveyed Head Teachers, and Senco’s/Inco’s:

93.5% rated the service in their school as Excellent

The remainder as Good
Head Teacher, Infant School
“X our school counsellor is fantastic at creating working partnerships with
children and families. She offered advice and support to our staff. Her wisdom
is highly valued. She has managed to form really excellent relationships with the
staff. She is trusted and respected in our school ”
Head Teacher, Primary School
“Having a safety net with our most troubled children. Knowing an experienced
expert can go further into things with us in a safe and effective way.”
Head Teacher, Secondary School
“Professionalism, very high quality counselling, student outcomes.”
Head Teacher, Special School
“Essential service for our vulnerable students who are often in crisis.”
Deputy Head, Independent School
“Regular contact and feedback with the counsellor. Their understanding of how
counselling fits within our model of pastoral care”.
Student Services Manager, 6th Form College
“Thank you to <counsellor> and Dialogue for providing such a high quality
service.”

23

SUPPORT ON THE INTERNET
Researchers at the University of Bristol are working with Samaritans to carry
out ground-breaking research into the role the internet plays for those with
suicidal thoughts. There are many unsuitable websites which are unsafe for
vulnerable young people. The following are endorsed by reputable organisations
working with young people. Message boards and forums are moderated.
Online Counselling:
www.emotionbh.org.uk for 13-25 year olds in Brighton & Hove
General Information & Support on lots of Issues
www.youngminds.org.uk/for_children_young_people
www.thesite.org for 16-25 year olds
Health:
www.headmeds.org.uk for young people, general information on medication –
particularly those related to mental health
www.docready.org helps you get ready for the first time you visit a doctor to
talk about your mental health
www.nshn.co.uk self-harm forum, information and support
www.nhs.uk/Conditions/Eating-disorders/Pages/Introduction.aspx
www.b-eat.co.uk/get-help/online-community/young-people online community
for help with eating disorders
Drink and Drugs:
www.strangemolecules.org.uk aimed at over 16s and covers the essentials, to
include some harm reduction advice. Appropriate for parents, teachers,
concerned others, etc.
www.thinkdrinkdrugs.co.uk drug and alcohol information and advice on where
to get help in Brighton & Hove and East and West Sussex
Sex and Relationships:
www.nhs.uk/Livewell/Sexandyoungpeople/Pages/Sex-and-young-peoplehub.aspx including locations of sexual health information and support
www.beatbullying.org
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Crisis Support
Dialogue also provide advice and assistance in the case of any crisis situation
that may arise at school.
For example, we have responded to schools, at very short notice, in the sad
event of a bereavement that affects the whole school. For example, the death of
a child, parent or member of staff.
In response to individual school’s needs, Dialogue can provide

a team of counsellors in school every day for a week

additional hours from the school counsellor

support and a short training for staff in how to respond to the children

counselling for students and staff members

drop-in time for students and staff

support groups for students

classroom time with the school counsellor

“We are lucky to have a provider who has responded so flexibly and speedily to
all that has happened over the last couple of weeks. Please pass on my thanks
to xx and xx – they were a fantastic help yesterday. Makes us even more grateful that we have Dialogue!”
Student Services Manager, Brighton & Hove Sixth Form College

Contact your School Service Manager
email Dialogue@ymcadlg.org
phone 01273 320500
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Reflective Practice Supervision for School Staff
Dialogue is increasingly asked by schools to provide supervision for school staff.

Reflective Practice Supervision facilitated by a Dialogue clinical supervisor :


is a supportive space that complements staff line management



builds confidence in responding to children and young people with emotional and
behavioural challenges and mental health concerns, for example self-harming
behaviours



offers support to help staff to respond to crises



helps staff positively manage stress that can lead to long-term absences



encourages the sharing of experience and peer support



identifies and develops strategies to take into the day-to-day work



Offers a model that is beneficial for team building and co-operation

Feedback from schools:


Gave individuals an ability to solve problems



Helped individuals to deal with children’s and young people’s issues



Improved team communications and relationships



Better understanding of how individuals can support students by supporting each other

“Good opportunity to talk, assess situations and come up with solutions”
“I feel we are a team working towards the same goals”
“A space to offload stress”

Contact your School Service Manager
email Dialogue@ymcadlg.org
phone 01273 320500
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Funding through Pupil Premium
Many schools already use their pupil premium funding to help support
their Dialogue school-based counselling, given the impact that we have
on classroom behaviour and students’ attitudes to learning.
Dialogue provide robust monitoring and evaluation that is used by
schools when accounting for the funding.
Looked After Children
Dialogue can provide therapeutic support for ‘looked after children’ in
school and at our own therapy rooms. Support is also available for foster
carers, prospective adopters and post adoption for parents. Children can
usually be offered support quickly and without impacting on your main
school counselling provision. Services are commissioned with schools
from the Virtual School and Social Services children’s teams.
Pupil premium for ‘children in care’ was extended this year to also include:


children who have been looked after for 1 day or more



children adopted from care on or after 30 December 2005



children who left care under a Special Guardianship Order (on or
after 30/12/05) or a Residence Order (on or after 14/10/91).

Contact your School Service Manager
email Dialogue@ymcadlg.org
phone 01273 320500
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Families Plus
Families Plus in Brighton offers individual counselling and psychotherapy
for children and young people, parents and carers, couples and family
groups.
Families Plus offers a sliding scale of fees according to circumstances.
Sometimes children or young people prefer not to access the school
counselling service.
Parents/carers may feel they need some therapeutic support.
Families may benefit from counselling as a group to reduce conflict, aid
communications and benefit relationships within the family.

Individuals and Families can refer
themselves
email Dialogue@ymcadlg.org
phone 01273 320500
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Case Study

This is a fictional/composite study based on experiences gained from our work
in secondary schools and sixth form colleges.
Andre is a 15 year old boy who was referred to Dialogue counselling via the
Deputy Head. The Deputy Head had spoken with Andre’s mother following a
series of disciplinary measures involving being rude to teachers and fighting.
His mother was concerned about Andre’s increasing outbursts of temper at
home.
It was not clear initially whether Andre wanted to come to counselling. He
claimed his parents wanted him to come to give up smoking cannabis. The
counsellor made clear that counselling was optional and Andre didn’t have to
come. Also that he could choose what he wanted to talk about.
Recognising that discussions around smoking cannabis had led to arguments
elsewhere, the counsellor negotiated with Andre. They agreed that if smoking
cannabis was discussed they would both be adult in the way they spoke about
it. This meant looking at the facts, being clear if they were expressing an
opinion, being open to hearing things they may not agree on.
When explaining the counselling confidentiality policy the counsellor made clear
that if Andre spoke about dealing or smoking at the school, the counsellor was
likely to breach his confidentiality as it may put other minors at risk.
Andre chose to talk about smoking cannabis. He spoke about how much he
enjoyed it and why; the way it bonded him with his friends. The counsellor
showed she understood how much he valued his friends. She noticed that Andre
felt smoking cannabis helped them forget about things.
The counsellor gave Andre some key facts on cannabis. Andre was genuinely
shocked to read about some studies exploring the way it might adversely affect
teenage brain development and he gained more clarity on why there are lots of
mixed messages about whether cannabis is a safe drug or not.
Counselling gave Andre a neutral space in which to think through how he was
using cannabis. He spoke about his smoking as recreational. He only smoked
with his friends, liked it when he felt close to his friends and could forget about
his problems and was relaxed. He also began to notice the controls which
stopped him smoking. He wouldn’t do it if he had to come to school, he had
arranged to do something with his girlfriend or a family occasion.
Gradually the discussions about smoking cannabis fizzled out. Then with some
difficulty Andre began to talk about the things he never voiced. Arguing with
people and smoking cannabis usefully took up much of his time and blocked out
other worries. He felt he wasn’t very bright and wouldn’t do well in English and
Maths. He didn’t know how to move forward or think about what would happen
after school. He had been so rude to the teachers he felt embarrassed to ask
for help. So he continued to be angry with them, berating them for not helping
him. He felt his mother wasn’t helping him work it out as they stayed stuck in
arguing about cannabis. Overall Andre felt very angry and let down by people.
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The counsellor helped Andre scale and reframe his anger to think of it in
terms of levels of anxiety he was feeling. Andre struggled with the idea
that as a boy it was ok for him to feel anxious about things. Yet counselling
offered a safe, confidential and respectful place in which Andre was able to
explore the connection between his anxiety and anger. He recognised that
he wasn’t allowing others to help him as he scared them off with his anger.
Andre rehearsed how he would ask for help to apply for courses and who he
felt most comfortable to approach in the school. He began to reflect on
what he was good at, he was very sociable, people liked him, he was very
capable of talking well with adults and he was very presentable.
As the exams approached Andre found he was being offered a college place.
The counsellor was able to talk with him about his expectations of college
and to visualise his future. Andre wanted to succeed and one day be selfemployed but he felt he couldn’t do English and Maths. Despite continuing
to believe he would fail at English and Maths Andre said he was going to
attend the exams to see what he could do and how much more he needed
to do when he got to college and had to continue doing functional skills.
As so often happens in school counselling around exam times, pupils
suddenly realise they only have to come in for exams and have a lot more
freedom. Whilst Andre insisted he wanted to continue with sessions the
counsellor took the precaution of reviewing what he had got out of the
sessions before his exams. This gave him an opportunity to say how much
he had valued counselling, he appreciated having the time to talk about
himself, felt more in control and proud of himself for committing to
attending his exams. Picking up on Andre’s interest in continuing with
counselling the counsellor told him about the service at the College he was
going to attend.
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